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A comparative Study
Haitian Creole

Haitian Creole is the predominant language spoken in Haiti. Similar to other Creole languages, Haitian Creole originated from a pidgin. A pidgin is a form of communication used between countries solely for the purpose of trade. Though Haitian Creole is a descendent of a pidgin, its specific origins are still unknown and up for debate. The language is a French-based creole, which incorporates the French Lexicons but the languages differentiate in their syntax, semantics and morphology (Fort). 

There are frequent misconceptions and negative connotations about Haitian Creole. Many people believe Haitian Creole is a French dialect rejecting it as an actual language even though it incorporates all of the linguistic components. This false assumption also stems from its origin, pidgin. This association has put a negative light on Haitian Creole, deeming it an inferior, less intelligent language (Spears). 

The Haitian-Creole language contains 10 vowels, 3 semi-vowels, and 17 consonants. In order to improve literacy skills, recent efforts have been conducted so that the many of the phonetic sounds correspond to its designated symbol. For example, the phoneme /i/ is commonly represented by the symbol ‘i’, such as in the word diri (corresponding English word: see). The 17 consonants contain a few variants, altering the sound and usage of the phoneme depending on geographic location, phonetic placement, and the language. For example, /r/ is pronounced differently in Haitian Creole than in American English (Ranard, 2004). 

Haitian Creole syntax is composed of numerous grammatical structures. As stated before, Haitian Creole has a similar lexical system as French due to language borrowing. English has borrowed many words from the French language, as well. Therefore, these three languages have a similar sound system. Though Haitian Creole, French, and English share cognates and have a similar sound system, there are many discrepancies. 
Haitian Creole vs. American English 

In terms of basic grammar, Haitian Creole and English share the same subject-verb-object (SVO) pattern for word order. This is apparent in affirmative and negative sentences. For example, Sally (S) renmen (V) dlo (O) is the Haitian Creole translation for Sally (S) loves (V) water (O) in English. In order to negate this sentence, the word ‘pa’ would be placed in front of ‘renmen’. Therefore, Sally (S) doesn’t (neg) love (V) water (O) would translate to Sally (S) pa (neg) renmen (V) dlo (O). Additionally, Haitian Creole and English do not assign gender to their nouns. 

Though they have the same word order and do not assign gender to nouns, there are a number of notable distinctions between the two languages. In English, plural is demonstrated by adding the inflectional suffix –s to the stem of a word. Haitian Creole has designated words to make a noun plural. For example, the word cookie (bonbon) is made plural by adding ‘kek’ in front of bonbon, which means “some cookies”.  

Pronouns are simple in comparison to English, assigning onto one word to represent the subject, object, and possessive. On the contrary, pronouns in English (ex. I, me, my, mine) are used independently according to its grammatical representation.  For example, my and I are represented by the same word, mwen. This is demonstrated in the following two sentences: My car is red and I drive a red car

Haitian Creole has definite and indefinite articles. Its main distinction from English is that the articles are phonologically determined based on the sound that precedes it. English articles, whether they are definite or indefinite, come in three forms: the, a, and an. Determining the correct article in Haitian Creole is a bit more complex. As stated before, definite articles are inserted after the noun and are phonologically determined. The only predetermined article in Haitian Creole is, yo and yon. Yo is used to represent a plural article, whereas, yon is used to represent an indefinite article. 

The verb system differs greatly compared to the English verb system. The most obvious discrepancies are that Haitian Creole neglects subject-verb agreement and verb tense is marked by short particles that precede the verb. In English, tense is usually shown with the insertion of a past or present participle. Addition, -d can be added to the end of a simple verb to illustrate tense. Haitian Creole shows tense by adding a marker before the verb. For example, the marker ‘te’ is placed before the word marye (marry) to indicate that someone got (te) married (marye) (Ranard, 2004). 
Social and Cultural Aspects of Haitian Creole

The Haitian society values interdependence and strives for students to fit an ideal mold. This opposing American culture, which encourages citizens to be independent. They emphasis respecting those whole hold higher positions and elders. One way the Haitian culture shows respect is not making eye contact to those who are “above” their statue. Therefore, Haitian students will not make eye contact with their teachers. This is a huge misconception in the American school system because teachers perceive it as being rude. It isn’t uncommon for a teacher, usually one who isn’t familiar with ESL students, to misread the lack of eye contact and presume it to be impolite. Also, Haitians don’t smile to those who they don’t know. More so, they will not smile if they have no means to show happiness. This is different then American culture because the act of smiling shows mutual respect and fondness of the other person. In Haiti, they will not smile unless they have a reason to show happiness because of the strong emphasis on interdependence. Smiling is an act that makes someone standout, therefore, it is best not to show off all your teeth if there is no reason to exhibit happiness (Ranard, 2004).  
Student’s Background 
Nadia is a ten-year old girl who has been attending a New York public elementary school since last fall. She has lived in the United States for 9 months, immigrating here in July. Nadia, her two sisters, and her parent’s speak Haitian Creole and use English as solely a tool to communicate. Nadia and her family know simple English because it’s required in the Haitian school system but they did not extend their English practice outside of school. Additionally, Nadia’s mother and father are both fluent in French. 
While in Haiti, Nadia attended a private church-run school in Port-au-Prince, attending school 5 days a week for eight hours a day. The teacher’s taught classes in Haitian Creole, segmenting the day between religion and the different content areas. 
In 2010, a catastrophic earthquake not only destroyed her school, but also turned her life into chaos when she lost many friends and relatives, including her younger brother in the disaster. Though her school was destroyed, it reopened a few months’ later and held classes outside the collapsed buildings. Nadia recalls school, and life, never being the same after the earthquake. She feels blessed that she and her family have been given a second chance in the United States.
Nadia does well in Mathematics but struggles with Social Studies, English Language Arts, and Science. She believes she would excel if she were more fluent in the English academic language. She attends a diverse Elementary School and nearly half of the students qualify or once qualified for ESL instruction. Therefore, the school strongly emphasizes on second language learner methodologies in all classrooms. Nadia received pull out ESL instruction daily, five days a week, which her two sisters attend with her. 
Purpose of Study

Through an informal interview with Nadia, information was acquired about her native language, cultural background, and academic struggles and preferences. Prior to the informal interview, research was conducted that lead to findings related to Haitian Creole and the social and cultural aspect of the language. Aware of her social and academic background, along with information found through formal research, I was able to apply this to her English language development in an academic setting. The purpose of this study is to pinpoint linguistic obstacles that delay Nadia’s academic advances and social communication skills.  
Data 

In order to further the study, I observed Nadia in a classroom environment. I examined her classroom participation and her interaction with the teacher, as well as, peers. Additionally, I was able to review a test that evaluated a student’s read-writing skills. 
Analysis

When analyzing her phonemic awareness, there were two notable sounds that were omitted. The first one was the /θ/ sound, as in the. She could not articulate this sound and replaced it with a /d/ sound. The second phoneme she could not pronounce was /i/, as in cringe. Instead of saying the /i/ sound, she replaced it with an /ə/ sound. There were not many other distinction phonemic pronunciations that I observed. 

Her knowledge of English morphology was dissected from the test I was given to evaluate. A common mistake she made throughout the written portion was illustrated through making words plural and past tense. The following sentence is part of the short paragraph she wrote: Griffin buyed many book. 
Through this analysis, I concluded that she is either unfamiliar with past tense verbs or has not learned the proper usage of past participles yet. In Haitian Creole, past tense is illustrated by placing independent markers in front of a verb. On a positive note, ‘buy-ed’ demonstrated that she has veered away from the grammatical representation of past tense in her native language and is using what she knows of in the English language to depict past tense. One of the complex features of English is that there are many word forms that break the morphological rules. In this instance, the past tense of buy is bought. The only way for a student to master this is through memorization, which will take time and practice. She demonstrated the correct usage of past tense throughout the rest of the paragraph, which the rest of the verbs only required a –d at the end.  
Another grammatical error is found in the word ‘book’, which should have been made past tense. From what I noted, she relied on the word, ‘more’, to mark the plurality of the word ‘book’. In Haitian Creole, nouns are made plural by placing markers in front of them. In this case, Nadia is imitating this grammatical feature from her native language into English. She continued to make this mistake throughout the rest of her paragraph. 
Nadia frequently misplaced prepositions in her writing and verbal speech. The teacher asked students to share a sentence they formed using a word with the “cha” sound. Nadia said, “I sat on the chair.” She used the past tense form of the word, ‘sit’, correct but did not use the appropriate preposition. 
Nadia used appropriate adjective-noun agreement, which is a hurdle for many foreign language speakers. In her native language, it has the opposite formation compared to English. For example: 
English: I jumped over the brown chair. Haitian Creole: I jumped over the chair brown. 

Nadia made some grammatical errors, especially with run-on sentences. She continued to let one thought flow until it was complete, instead of breaking it down using of commas and periods. 

Nadia is an ambitious student who strives to excel in all content areas, including ESL. She participates as much as possible and is attentive during class lessons. She isn’t afraid to ask questions and constantly is asking the teacher to revise her written work. 
Conclusions
Nadia’s drive is a great quality because she should be able to pick up on the academic language quickly. A few things that could use improvement are her punctuation, changing verbs into past tense, and making nouns plural. An efficient assignment for learning grammatical punctuation is to give Nadia a paragraph that has punctuation errors in it. She will be able to practice her punctuation skills by correcting this paragraph. 
Though Nadia struggles with past tense, she knows the basic rule, which is to add –d at the end of a simple verb. The teacher should consider giving Nadia a list of word forms that do not agree with the rule. She can apply them to sentences in order to familiarize herself with the words. 
In terms of plurality, the rule is simple and should not be hard to learn. The teacher could address the rule and give her words to practice on. The teacher might want to consider asking Nadia to incorporate these words into sentences. This way, she is able to see them being used in the correct grammatical form. 
Reflection 

The research and study were both extremely useful. I was able to apply prior knowledge to a study on a second language learner.  It was interesting to see observe the linguistic challenges second language learners face. The most intriguing part of this study was to observe their native language grammatical features transferring into English. It’s hard to break old habits and this is exhibited in Nadia’s verbal and written speech. English is one of the most complex languages to learn and it takes time to become fluent, both academically and socially. Over time, I strongly believe Nadia will be fluent in both English and Haitian Creole. 
Similar to her parents, Nadia knows simple English. Her parents can speak English as a means to communicate but do not know the academic language. Nadia’s familiarity with English stems from the school she attended in Haiti teaching her English Her p but was taught English  moved here from Haiti in June of 2011 I observed a 4th grade ESL class and all of the students were at a beginner English proficiency level. Nancy, the student I observed, moved to The United States 6 months ago from Haiti. She is 10 years old and speaks fluent Haitian Creole. Nancy attends a Basic English Language Instruction daily. The teacher did not walk to each classroom and pull her students out but it is the method that fits best. Though the teacher did not realistically pull her students out of class, they did leave their mainstream class to attend one period of ESL. To my surprise, Nancy was able to speak English in a clear and comprehendible manner.  The teacher told me that, in the Elementary grades, most students are able pick up on “the English playground language” quickly. She also noted that most schools in Haiti teach students English starting from Kindergarten. 
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